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Limited research exists on the non-traditional learner because of the
diversity of this student population. Still, we recognize that the
challenges that plague non-traditional students negatively impact their
learning potential.
As such, professors and administrators must
cultivate curriculum that delivers academic rigor while considering the
effects of such curriculum on the non-traditional student. Universities
must be resourceful in developing opportunities that are mindful of
students and their need to participate, both in offering international
courses and in providing a higher education experience that is
congruent with the opportunities offered to traditional students. While
study abroad programs by themselves convey no value to an
employer, the knowledge obtained from study abroad programs offers
cultural awareness that the student might otherwise miss. These
experiences can later translate into leadership and communication
skills, tolerance of others, and the development of societal and ethical
insights, which are invaluable in the workforce. It is important that we
expose our students to different cultures if we are to broaden their
educational journey and provide them with insight into neighboring
countries’ customs and traditions. Such an aim will be possible through
concrete development of programs focused on increasing the reach of
pedagogical instruction on a global scale for adult learners.
Understanding the Non-traditional Student
Non-traditional students are the new emerging student population on
university campuses across the globe. These students’ tenacity for
work, often simultaneously caring for family members, while
embarking on a new academic journey, offers new challenges to the
paradigm of the modern student.
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In higher education, non-traditional students face a myriad of
challenges that undermine their ability to participate in and take
advantage of international programs. However, if administrators at
higher educational institutions effectively foresee the needs of their
non-traditional students during the primary phase of a program’s
development, they could cultivate a platform whereby participation in
such cultural experiences is met with minimal disruption to
work/personal life related obligations.
International Programs
Some Predominately White Institutions (PWI), nestled in the
Northwestern region of the United States, have a population which
prides itself on minimal levels of diversity, comprising a racial makeup
that is more than 85% white with other groups like, Latino(a), Blacks,
Asians, Native Americans and International students comprising less
than 15% of the student body. These demographics tend to also be
reflected in the makeup of the area’s major public universities. Though
some universities have implemented aggressive strategies to increase
diversity within their communities, such as the development of a fiveyear strategic-plan that includes specific language about equity and
inclusion, administrators continue to see stagnation in their efforts to
cultivate a more diverse student body. Thus, the international study
abroad programs at those universities continue to play a major role in
whether or not students are given access to cross-cultural exchanges
with individuals from neighboring countries.
While international programs are successful in bridging cultural gaps
on a global platform, the focus of these programs is tailored
predominantly for traditional students. Little to no emphasis is directed
towards the non-traditional student, though they comprise more than
21% of the undergraduate student population. For this reason, we
must create programs with the primary focus of expanding the
accessibility of study abroad programs to non-traditional students;
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post-secondary institutions need to revolutionize the way they
facilitate study abroad programs. This new development would afford
non-traditional students with opportunities to gain valuable
international experiences which will ultimately improve the way they
see and interact with citizens across the globe.
Marketing and Community Outreach
Most tertiary establishments place little to no effort on the specific
elements that may influence students’ involvement or interest in an
international program (de Jong, Schnusenberg, & Goel, 2010).
However, if international programs are to be effective, marketing
schemes must focus on the measures that are compulsory to stimulate
student involvement and engagement in study abroad programs. As
such, promotional materials should focus on (1) the value of the study
abroad programs for the adult learner; (2) the strengths of the
international programs and how they will bring value to non-traditional
academic studies; and (3) the low cost of the program, along with
scholarship and financial aid opportunities to cover its cost.
One barrier to the overall success of study abroad programs is
financial accessibility. According to de Jong, Schnusenberg, & Goel,
(2010), understanding the overall expense of the program and how
the fixed cost will impact the number of students needed for the
success of the program should be a consideration for finance directors.
Directors need to study the trends of university diversity and the
regions that are of most interest to students. The complete cost of
international programs should be funded by scholarships and or
financial aid.
It is important to understand the dynamics of the student population
and develop a plan to realize success in these programs. Developing a
strategic marketing plan will allow educators to focus on the
challenges that non-traditional students in higher education often face
through the recruitment process. A marketing plan will also allow
administrators to develop a program that permits non-traditional
students to cultivate the technical skills necessary for the workforce,
while also allowing them to learn and nurture tolerance of individuals
from different cross-cultural backgrounds.
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Program Development
Within the past few years, we are seeing more degree programs
offering study abroad programs within their curriculum. We are also
seeing more universities allocating financial resources to the
development of study abroad programs for their student population.
With these new developments, what is important is that students view
these trips as an opportunity to gain an invaluable intercultural
experience and not merely as a foreign trip, a passport marker, or
another chapter in their personal life. The need for incorporating
diversity in the classroom continues to grow; this growth is credited to
the increase of racial and ethnic groups within the United States.
However, students within the United States must overcome the lack of
intercultural competencies that arise from their lack of experience with
cross-cultural exchange (Flaherty, Wright, McMillen, 2009). To combat
these challenges, universities must create opportunities in higher
education which incorporate a more global approach through the
development of study abroad programs for both traditional and nontraditional students. These programs would offer the necessary
intercultural exposure students need in order to develop
multiculturalism, sensitivity and tolerance.
Study abroad programs are meant to introduce students to the
lifestyles and practices of other cultures in neighboring countries
(Womble, De’Armond, & Babb, 2014). In addition to making these
experiences available for students, study abroad programs have a
responsibility to ensure that the curriculum meets faculty standards
within the classroom. If faculty values and norms were reflective, then
the goals and objectives set forth by external accreditation bodies will
be evident in the curriculum (Womble, De’Armond, & Babb, 2014).
How do we translate curriculum design to reflect positive student
experiences? Ideally, the factors that should be considered in the
development of study abroad programs should encompass the values
and overall mission of the degree program. Furthermore, a director
should consider the regulations and expectations of its program and
accrediting bodies (Womble, De’Armond, & Babb, 2014).
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While the curricula of study abroad programs provide no direct
correlation to a student’s field of study, study abroad programs do
provide an avenue for students to interact with their peers residing in
different countries, thus, increasing the global reach of academia.
Study abroad programs provide, not just an avenue for students to
increase their knowledge about different cultures, but the opportunity
for students to cultivate their interpersonal and leadership skills which
can be beneficial to their employers (Harder, Andenoro, Roberts,
Stedman, Newberry, Parker, & Rodriguez, 2015). International
programs should incorporate functions that will allow interested nontraditional students the opportunity to engage in study abroad
openings with minimal setbacks due to personal life obligations.
Accountability
Accountability in study abroad programs is difficult to gauge because
they are infrequently tied to learning outcomes in the classroom.
Instead, the focus tends to be on the quantity of participating students
rather than on the quality of the program (Tarrant, Rubin, & Stoner,
(2013).
To this end, limited research exists on performance
frameworks for study abroad programs. What we do know is that
administrators and educators should incorporate best practices in their
curricula development to ensure academic rigor for their students.
Hamza (2009) discusses the opportunities for professional
development and transformative learning that educators can acquire
through their participation in international programs. Though the
importance of the role of international programs continues to be an
unknown factor due to the marginal research conducted on this topic,
Hamza (2009) denotes the transformative opportunities presented
from employee engagement within international platforms.
International programs expose workers to transformative learning
which modifies how individuals process their experiences with different
cultures (Hamza, 2009). Though the research is nominal, universities
understand the need for cross-border partnerships with peer
institutions. They also understand the impact study abroad programs
can have on the way academics interact with international students
within the classroom (Hamza, 2009). The definitive test of student
preparation for the global community is how they interact with other
postgraduates as they enter the workforce.
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Students who participate in international programs should develop a
newfound tolerance for others. These cultural experiences abroad
should support the ideals of greater global awareness, becoming a
beacon for the way we measure accountability. If we are to hold study
abroad programs accountable for the teaching of cultural acceptance,
through research we must develop strategies aimed at examining the
success of the program that go beyond student experiences and
enrollment numbers.
Conclusion
While faculty has been developing their own curriculum for the
pedagogical instruction of their students for centuries, study abroad
programs provide a few challenges with curriculum design. It is
important that faculty consider the practices and norms of the country
they will be visiting. Additionally, the makeup of every program will
differ depending on the country their student body will be visiting. In
all, the success of international programs will be dependent on how
well faculty can marry the needs of the students with the expectations
of the institution and external accrediting bodies.
Program developers should understand the limitations of their
programs and the value that they create for students within the
economy. Accountability for international programs should encompass
evidence that highlights the outcomes of the program in which
students clearly demonstrate tolerance for others thus becoming
global citizens. Additionally, understanding the challenges facing the
non-traditional student is important if we are to become successful in
evolving international programs to meet the needs of such a diverse
student body. The ability to bridge those challenges that adversely
influence the students’ educational journey, with resources that will (a)
encourage, (b) support and (c) impact the non-traditional student as
global citizens, will be an appealing element in this new initiative.
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